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Team Teaching
In this type of cooperative teaching, both teachers share the instructional activities 
equally. Each teacher, for example, may take turns leading a discussion about the causes 
of World War II, or one teacher may talk about multiplication of fractions while 
the co-teacher gives several examples illustrating this concept. This form of coop-
erative teaching, sometimes called interactive teaching (Walther-Thomas, Korinek, 
McLaughlin, & Williams, 2000), requires a significant amount of professional trust 
and a high level of commitment.

Cooperative teaching should not be viewed as a panacea for meeting the  
multiple challenges frequently encountered when serving students with disabilities in 
general education classrooms; it is, however, one mechanism for facilitating successful 
inclusion. According to researchers (Potts & Howard, 2011; Rice, Drame, Owens, & 
Frattura, 2007; Scruggs et al., 2007; Sileo, 2011), some of the key ingredients required 
for successful cooperative teaching include the following:

•• Adequate planning time
•• Administrative support
•• Communication skills
•• Flexibility and creativity
•• Mutual respect
•• Personal and professional compatibility
•• Shared instructional philosophy
•• Voluntary participation

  TABLE 1.5  Recommendations for Successful Co-teaching

For Working With Children With Disabilities For Working With General Education Teachers

•	 When you construct your plan, think about how you can make 
it visual, auditory, tactile, and kinesthetic. You’ll have a better 
chance of meeting different learning styles.

•	 Think about the most important thing all students need to 
learn, and then think about how you can break the task into 
smaller parts for some students and make it more challenging 
for students who are ready to move ahead.

•	 Be keenly aware of student strengths, and plan to find a way 
for each student to be successful academically every day.

•	 Working with a peer/buddy is often a helpful strategy.

•	 Mix up your groups now and then. A student may need a different 
group for reading than for math. Try not to “label” anyone.

•	 Children with disabilities (many children actually) need very clear, 
precise directions. Pair auditory with visual directions if possible. 
Students with more severe impairments may need to see objects.

•	 It may be helpful to give only one direction at a time. This 
doesn’t mean the pace has to be slow. In fact, a fast pace is 
often quite effective. Using signals (e.g., for getting attention, 
transitions) can also be very helpful.

•	 Be consistent.

•	 Notice students being “good”—offer verbal praise or perhaps a 
small positive note.

•	 Have high expectations for all children.

•	 Find teachers who welcome your students and whom you 
enjoy working with if possible. It is helpful to find co-teachers 
who have different strengths so you can complement each 
other.

•	 Faithfully plan ahead with these teachers—at least a week 
ahead.

•	 Be willing to do more than your share at first if necessary to 
get a solid footing for the year. It will pay off.

•	 Keep communication open and frequent. Use positive 
language with each other as much as possible. Brainstorm 
solutions to challenges together, and try different solutions.

•	 Document the work you do with students. Help with 
assessment as much as possible.

•	 Attend open houses, parent conferences, and other similar 
meetings so the parents view you as part of the classroom 
community.

•	 Look for the good in the teacher(s) and students, and tell 
them when you see a “best practice.”

•	 If you don’t know the answer to something, ask. If you don’t 
know some of the content very well, study. Find out who does 
something well, and observe him or her if it is a skill you need 
to work on.

•	 When you say you will do something, be sure you follow through.

SOURCE: D. Metcalf, East Carolina University and Pitt Co. Schools. The Council for Exceptional Children (CEC) 2004 Clarissa Hug Teacher of the Year.


